Year 2 Writing Information for Parents — Greater Depth

English writing

Working at greater depth within
the expected standard: Ali

This document contains a collection of work from a real year 2 pupil, Ali, (whose name has been changed), who
meets the Greater Depth (above national average) criteria for Writing. These examples can help support parents and
children in writing. Please read the annotations of the examples later which talk in detail what features have been
included in the example to make it a Greater Depth piece.
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Piece A: Narrative
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Piece B: Recount

Oerchoslie Costl
iﬁﬁ;‘?w ot A g Pkt
Car)

On e bua.
1k 5 gl on Jychch 5 e L O A
Wi Qg i




Page 4 of 21



Page 5 of 21



Piece C: Procedural
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Piece E: Book review and character description
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Piece F: Narrative
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Ali: annotations

Piece A: Narrative

After class reading and discussion of “Jack and the Beanstalk',
pupils were asked to use a story map to plan their own version of
the tale and select one aspect to change in their re-telling.

[C] composition

[GF] grammar and

[T] transcription

Key

punctuation

This re-telling mirrors
the main events of the
original tale, apart from
the aspect the pupil
chose to change — the
main character's
gender. The purpose of
the narrative to engage
the reader is clear,
achieved through
drawing on features of
the original tale, e.g.
repetition (calder and
colder and colder,
Cresp. .. Cregp... creep)
and the pupil's cwn
elsboration (3 trickedy,
old and wooden
house).

The pupil introduces
and maintains a brisk
styb= of narration
successully
throughout this detailed
and extendad piecs.

The adverbials that
open paragraphs
contribute strongly to
the oversll crganisation
and coherance,
starting with Once
upon 8 time. This is
followed by Early the
VESY next movming, in
the dusty allawsy,
Later on..., The next
moeming, and so on.

The conclusion is
abrupt but reflects a
traditional tals.

[C]

Thizs expanded nowun
phrase is typical of

traditional tales and [

reflects the pupil's
knowledge of such a
faature.

(<]

Foppy and the beanstalk

The opening lines reflect
& treaditionsal tale, including
‘Once upon & time’, the

[Dnce upan a time]there was a girl called Poppy who

lived with her poor mum. They lived in a trickety, old
and wooden house. They got there precios money
by milking their old, spotty cow (Daisy).

introduction of the mein
characters and how they
lved, and the traditional

cottage setting.
€]

This adverbial is typical of

[Early the very next morningJit Was as sunny as a

sunshine. That very particular day|{Foppy’s|mum

a traditional tale.
€]

asked Foppy,
“Can you sell Dai5y| because|she is too old and in

Apostrophe marks
singular possession.

[GF]

return|get|some money?”

“Sure,” replied Foppy and set off in the dusty
allaway.

On the dusty allaway she trotted, until she met
a stranger.

“Who are you?” whispered the stranger.

‘I am Poppy.” suggested Foppy.

“It does not matter, anvway | will give yau
fnr vour cow,” announced the siranger.

Foppy thought it was an extrordinary idea, so she
agreed and took the five magic tiny seeds.

Later on she strode down the allyway and finally
arrived hnme.lWhen]she arrived, her mum was
furios and she was so stubbant with Foppy. She

The subordinating
conjunction (becauss)
infroduces the reason for
the sale of the cow.

[GF]

1

The word ‘gel’ was
inserted succassfully
thirough proof-
reading.

[C]

The past tense is used for
narration and the present
tense for dialogue with the
stramger — baoth used
cormecily and consistentty.

[GF]

threw the beans out of the glass delicate window
as fast as a cheetah.
“G0 to your room without any of your favourite

scrumptious dinner!” Shouted Poppy's mother.

The subordinating conjuncton
{when) opens the sentence
here and gives vansty to the
sentance structures across the
narrative.

[GF]
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The repetition of the
phrase in the previous
sentence mirrors a
traditonal tale but also
adds 1o the coherence
of the narrative,

(€]

Poppy felt really miserable, so she went to her room

Spelling is mostly

correct. including most

common exception
words (climbing,

fasf). most contractad
forms (couldn't,
wasn'f). homophones
(thereltheir. besn) and
the addition of suffxes
(scrumptious. wooden,
Tuckaly).

The pupil has made
phonically-plausible
attempts at most other
spelling. such as
extrodinary.

[

Handwriting is legible
and words are mostly
appropriately spacad,
reflecting the size of
the letters. Capital
letters are mostly of
the correct size,
orientation and
relationship to one
another and to lower-
case letters. Diagonal
and harizontal strokss
ars used 10 join most
letters. Letters remain
unjoined where this is
appropriate (e.g.
between the b and the
I in trembling and the
J and the u in jump).
(M

[ without any of her favourite scrumptios dinner. |

The next morning Poppy saw a massive and it was
reaching into the fluffy, white, cuddly ciouds. Poppy
decided to climb it

top of the massive beanstalk.

nobody answered.

voice. “I| SMELL THE BLOOD OF AN

safe. Luckily the person went to sleep.

The simple. repeated
from vradtonal tales
Up...up...up. It got colder and colder and coider. is used 1o vary good
Poppy got really cold. Finally she arrived up fo the
IC]
Slovwily, Poppy lifted her head and then she saw a
humungous castle. Poppy was so amazed she
couldn’t say anything. When she could speak she
crawied to the castie and knocked quickly but
The choice of
2 vocabulary reflects
Creep...creep...creep| Trembling, Poppy heard a 3 traditonal tale
booming voice |*FEE FI FO FUMY roared the )
ENGLISHMANY!"|As fast as Poppy's eodcj The subordinate
ous clause that opens this
take her,|she ran to an oven to hide and she was sentence is strongly
mnfluenced by reading.
The pupi follows ths
Slowly Poppy sneaked out of the oven and ::&m'
. . by the g
realized that the person was an enormous giant! wm
Then Poppy saw some golden flowers on the [ClIGP]
table. Really quickly, Poppy grabbed the golden
flowers as fast before you could say jump.
The delberats repatiton
Carefully, Poppyswmeddownthe@ of thiz phrase confinues
the typically aletike
-andgaveﬂ\egoldenﬂowetstoher Quaity of this namatve.
()

poor mum.
“Oh my¥ cried Poppy’s mum happily.
“What a lucky escape that was!” thought Poppy.

[G7]

ummmmwwmmmm
marks. Exclamation marks add emotive force 10 commands and sistements
{Slowly Poppy snesked out of the oven and reslized that the person wss an

%) and 10 mark an sxclamation sentence (Whst 5 lucky escspe

that was!). The apostrophe for singular possession s comect throughout.
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Piece B: Recount

Following class discussion of a trip to Porichester Castle, pupils

were asked to plan and write a recount of the visit. Pupils had

previously leamt about the features of a recount, and devised

their own format for this piece.

[C] composition
[GP] grammar and

punctuation

[T] transcripbon

This recount of a
school visit fulfils its
purpose effectively. it
combings an account
of the day’s evenis with
the pupil's commentary
on exploring the caste
and a parsonal
respanse 1o what was
SEen.

Material is wiell
orpanised in sections,
Subheadings, & feature
of non-narrative texts,
puide the reader
around the castle,
reflecting the writer's
enthusiasiic
exploration of the site
(Al the cuter walls, Lip
the spiral, Diown bhe

! }. Af the fop of the

All the paragraphs
op&n with adverbials
(Firat, Naxf, ARer thal,
After going down the
spirad and so on) that
organise the piece
saquentially and
provide owerall
coherence. The use of
the specific
terminalogy learme
during the visit and in
il CLRE SO0 RS 1D
the cohesion of this
wiiting: caatle, keap,
atfackers, drawbridge,
spiral, pnsonars.

The direct address to
tha readar in the final
santence (/ had @ graad
n'lj; so0 | hope you heve
@ favourte day of the
yaue) provides a
suscngt yat affective
ending.

(<]

Porchester Castle

Iniroduction
esterday | went to the old stoney Porchester
Castle!

On the bus.
First | stepped on the coach with my pariner

Lxooe, On the way we sang Wheels on the
bus, The king is in the castie and a little bit of
Call me Maybye. | was really excited
because we were nearly there!

Looking at the Outer walls.
hest we arrivadlandlw& saw the keep and i

waa{ﬂial! The other walls were protecting
the inside of the castle so attackers won't

attack. | felt very aager because | couldn't wail
[ln su]what we were going 1o do.

Up the spiral

After that we antmd[t-.-n the pretend, mnd-an]

drawbridge)|and the first activity was going up

the spirall When we were climbing, we had o
hold our clipboard on our left hand and hold on
to a long rope on our right hand. | felt Surprised
bacause it was a long way up to the top of the
keapl

The subordnaton (ntroduced
by “whan ) and So-Cordimason
(ntroduced by “and) help 1o
g 3 CoOnce deschpbon of
thas compbcated manoeuvre
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A the top of the keep.

A few minutes later we armived at the fop of the The pupd uses an
keep and we drew some of Porchester Casile. m"::";.h
ﬂwasagmatvﬂw!ﬂnwlwhhedymm] mlz:nma
1he.~re!|l was clapping my hands with excitement o an n
because | was =0 happy that | to the very exciamaton semence) 1D
got make an emphatic
fop of the keep. connection with the reader.
[C] [GF
Down the spiral
Later that day | went down the spiral — but on
the way we saw where the prisoners used to be
and they drew something and their names are
still therell | felt happy because | wanied to
explore more around the castle. Commas are used
comectly 10 Separate
— #ems in a list
Lunch 1GP)
After going down the spiral we had lunch and |
EJ";“"'“ of revision by had some|sandwiches, grapes. carots. apple|
c] slices and[s|a brioche. ({1 also had some | P ——
| water )|l was so hungry and then | sat with my the reader is again
Epelling is virtually mum making a daisy chain.
ahways comect. including ne = sF
Mast COMmman exception
words (oid, because, At Porchester castie museum.
mnum“wﬁmt After lunch, we went to the museum and drew
mﬂﬂﬁhm our artefact and wrote some facts about
compound nouns
ﬂm. di‘;,. “! o Forchester Castie. | felt hard at work because |
a al
;,"me (Finaily. had to lots of facts.
pﬁﬂ'ﬂ. axcdarmand,
Y; SecExig On the way back,
m Finally we hopped on the coach to go back fo
Handwnting s legibie school and | felt sad to leave Porchester Castle
d word
:: m'fm:f.?'ﬁ:.::?“ because every day | want to go to Porchester The :h.l:lqmﬂ
L tha 3 ki IvRreTaLY
Iim.Eu-llll tiars arm everyday and everyday we do a new topic ,mm,:.
[agl=l i SorTest WIRIG. #NgagEng .
. sranaton and Closing Sentence - Gewtar
I'I|II'F.I;.I'|II1ﬂ- to nllnl W T e
another and to lower-
Oase jattars. Diagonal | had a great day so | hope you have a <l
and horizonial strokes favourite day of the year
ara used consistanthy 1o
ol All sentences ane comectly demarcated with capital letters and full stops.,
(7] with §orme oorrect use of Bclamabon mans for emphass and b Mark an
exclamation sentence Commas ane used bo secarate tems n hsts
[GF]
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Piece C: Procedural Key

After class reading and discussion of some examples of [C] composition

instructional writing and its features, pupils were asked o write

their own instructions on how to make a paper windmill, using (GF] grammar and

the set of photographs provided. punctuation

[T] transcripion
How to make a Paper Windmill

The instructons gves Co-ordinalson
clear guidance on it unes
each stage of the 1. Get two pieces of paperhndldmw a box with an x m e
windmill-makin
process. ? cross with a dot in the middle of every line. IGF]

The correct seguencs
af the instructions and
their numbering, the
consistent mperatie
werbs (Get, Oraw, Puf,
etz ), the clear tone,
the inclusion of
important details (but
oy to the dot you did
in fhe middle) and the
change of werb for the
final line [ Then you
hawve got 5 paper
windmdl.. | all show
the pupil's good
knowledge of how
instructions are writhen
and how this reading
has been drawn on in
the wriing. They also
show 3 keen
awareness of what a
reader needs when
reading instructions.

The writing i= aligned
well to the diagrams
(showm in the pupid's
script) and. where
particulary halpful, are
referred to: Fold these
hits carefully to the
middle Wkce this in fhe
piciure. This is liksly to
hawe been drawn from
the pupil's reading.

<

2. Draw some decorations on one side and on the
other side leave it blank so how it is.

3. Put the two pieces in front of you to make sure
you have got both of them.

4. Stick the decorated bit on front of the not
decorated bit and stick it on_

2. Cut the lines of the cross but only to the Bee dot
you did in the middle and cut it to there. Also, cut
the squares with it.

6. Fold these bits that carefully to the middle ike this
im the picture, so you get it rightl

7. Put a pin in the middle so the bils that you fold
don't explode and you have to do it again.

&. Get a pencil with a ubber bit and go through the
rubber undil it sticks.

5. Then you have got a paper windmill and when
you twist it it turns around quickhy!

{introduced by sc) and

(introduced by snd)
maks for 3 concise

G

Spe=lling is correct,
including sorme commaon

exception waords {sure,
Puf), a contracted form

{don¥), a compound
word {windmiily and the
addition of suffizes
{quickdy, carafully).

[

Handwritng is legible and words are mostly
approprigtely spaced, reflecting the sze of the l=tisrs.
Capiial leiters and the digits (in the numbered
instructions) are mosty of the comect size, onent=ton
and refstionship o one another and to lower-case
letters. Diagonal and honzontsl strokes ars used
consisienty to jon letters, socept whers 3 join =
unnecessarny (e.g. betweean the D and the rof Dew
and bemwesn the rand the 2 in sguanes).”

[m
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Piece D: Letter Key

After reading and discussing ‘The Diary of a Killer Cat’ by Anne [C] compaesition
Fine, pupils were asked to write a letiter of apology from Tuify, the
killer cat, to his owners. [GP] grammar and
punctuation
[T] transcripton
Duarl EIia'sIlam . -
The piece has the ity The apostrophe is used
err.“.hr::; o coamecty 1o mark
utat . : SNQUlar possesson.
:',;, 2 ,.'::,_ -,-h:':“-,, | am writing to you because | want 1o apologise to 1GF)
formal style and
ﬁ::m:“ m,;,;‘ are in you for what | have done to poor, old Thumper. | am
ping with its J ;
purpose: to apaologise. going 1o ‘_’“"ﬂ* my fierce behaviour to a normal pet The use uli;rmprﬁuﬂ
The content is clearly cat behaviour wriEng | is appropriate
arganised. The direct fior the: ketier. The
address in the first PrEsent lense 5

I:;lljlfuh l-mn the

second and 'Ihlrd
paragraphs detail
Tuffy's erimes and his
contrition, and the

First of all | am sorry for bringing Thumper into the
carpet wﬂh{mud. grass stains and other dhgl.mﬁ'ig] Loy
|1hlnga |Nsu. I am sorry that the stains can not come

final paragraph is an off the carpet, and the housekeeper weud will be The comma separates
effectve sonclusion. very dissapointed and upset because of it Aems i a st
Some minor but IGF]
Ilhlml additions,
Eerrectians have basn Second of all from this day forward | will be a good
Tdﬁﬁﬁ:m'}"t'ﬂ: - citizen, and be treated much better, because | am
rmodal verb would 1o ;
will in the secand more respectful | will also try not to sesath scralch
paragragh any more furniture like your favourite chair and the
i€l couch
The imperative . | Please accept my apology|because | feel so
mnnrdm-w ashamed of myself and so sad. | feel very guilty as
ﬁqﬁuﬂfﬁd" Tufty's well because | bring dead animals into the house .
Tl Sl
'“Grg'"““" without any reason [Please forgive me!! | ke g y-mp—" ¥
[GF) emphass o Tufly's
- ¢ ]

Love from Tuffy &P
Spelling is almost always correct, Handwriting is hl-puhh-lnd words Al gemences are demarcated
including common exception words are appropnately sgaced. reflecting with Capetal Mtecs BN ithe full
(your, house because, grass, oid), M|ﬂﬁﬂm.¢mﬂ Stops o exclamaton marks. The
a compound ‘word [bnuui:npln. letters are of the cormect size pupd uses an
homophanas (your and tha anentation and relatonship 1o one cormectly 10 mark sangular
addition of suffixes (Brnging, ancther and 10 lower-case leters posSesienn,. and a comma o
disgusting, guily) Diagonal and honzontal strokes are separate Bems in a list

m
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Piece E: Book review and character description

After class reading and discussion of "The Diary of a Killer Cal’ by | [C] composition

Anne Fine, pupils wrote these 2 companion pieces. Having

written previous book reviews and character descriptions, pupils [GP] grammar and

were given a few prompts to guide their planning of the book punctuation

review, but then all writing of both pieces was independent. M inti
This book rewview and Diary of a Killer Cat
characier description
are based on the
pupil's reading of The | emjoy th k7 T ———
Diary of a Killer Cat'. Sentence EXpresses
In the review, sub- [ What a great book that was!b loved the story. | also fhe POSTVE reacson
headings constructed — ) to the book
as questions infraduce loved the sarcasim in it as well. The detail of it was IGF]
each short paragragh.

The pupil then
answers these
throughout the rain
fext, presening the
writer's opinions about
the book as & whole
and about Tuffy, its
main character, in
panicular. This
approach results in an
effectve and readable
raview, very it for
purpose,

The pupil moves on o
capbure Tulfy's
mischievous
parsonality
succassfully,
dascribing his
characier, appearance
and behaviour in the 3
main paragraphs. The
place conchedes
affectvaly with the
pupil's parsonal
rasponss to Tuffy.

The pupil's delight in
this book Is reflected in
tha enthusiasm of the
language and the
fluency and coharance
of thie writing.

(C]

great, and | loved the story language. How Tuffy lies
and explains that he didn't do it makes me laugh, and
how the dad describes Tuffy also makes me laugh.

What was my favourite part?

| really enjoyed the whole book — but if | was to choose
a favourite Beaek part | would choose when the family
pretended and acted that they didn't know that
Thumper died and was like, “Oh no,” and “Poor
Thumper.”

Whao is my favourite character?
That is an easy question because it is very simple thal it

Thet rivvision adds

is Tuffy! I[like adore| Tuffy because every second that
Tuffy speaaks it makes me think thal if | was an author
when | grow up, | would be an author just like thal

How did | feel about the book?
| felt very excited from Friday because it said that they

A hull stop rather
Than & Coemma i
nesded hers 1o

nailed up the catifiap, |it left a real excitement of what
was going to happen on Saturday.

Wheo wiould | recommend this to?
I would reccomend this to my sister because she is

ahwvays talking to her friends on the laptop, so she can
read for a while and forget about talking to her friends.

rmark the end of the
santence As Al
meves onto key
stage 2. they will
arn how 10 use
seme-colons. this
would be a good

IGF)
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The pupd uses the 2 : 2 z
ot Tuﬂynsastrvy,mschnevmascatwhoaﬁvaysl:ils]
correctly and animals and brings them into the house |He has killed
consistently to
dchezaibemcat's a eull cute poor bird and a finy miserable mouse
racter and
er i.e. this is thingy. When the owners tell him to do something he
m::m.um“e:t:: disobeys them, or he sometimes s ignores the This ambis
tense is used owners sentence shows the
question: How diid | exceplonally well It
feel sbout the book? Tuffy has pointy ears that hear perfectly well and he contains
(GP] sniffs mysterios things that we can't smell. He is (When) and
covered from head to toe in ginger stripes and has Crosiing addus
claws as sharp as knives and daggers. Tuffy has a setai 3bout Tufy's
mischevios face on him all day because he is always :giﬂm
sake making cunning plans. He has eyes that can responses to his
owners’ commands.
see everything around him, so keep an eye on him, so 1GP]
he is not going to trip you up, or something eise.
It is very hard to describe Tuffy’'s behavior, because
he is always into trouble! Tuffy is a cat who creeps
around quietly and then strikes — but not like any other
cat because when he strikes he doesn't jump he
pounces and fraps it into his paws.
I would definitely like to be Tufiy’s friend, no matter if
he is up to mischief or not.
Spelling is mostly comsct, Handwriting is legible and Sentances are wriualy
including common exception words ars mostly shways demarcatad
words (who, house, poor, appropriately spaced correctly wath captal letiers
becsuse, something. eyes. reflecting the sze of the and full stops. Exciamation
everything, grest, would), letters. Capital letters are marks demarcats an
most contracted forms (didn'?, mostly of the comect size, exciamstion and add force
can't doesn't) and words orientstion and reiationship to to some ststements.
formed with suffixes (stipy, one another and 10 lowsr- Question marks in sub-
quietly, definitely. and horizontal for singular possession and
excitement). Emors are strokes are used consistently contracted forms ars all
mostly in more chaliznging to join letters. comect
suffixes (mystenos, behavior). m ¥
(Tl
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Piece F: Narrative

Key

After reading ‘The Disgusting Sandwich’ by Gareth Edwards, pupils
were asked to write their own version of the story, imitating the
style of the original. In preparation, pupils devised a story map and

[C] composition
[GP] grammar and

discussed the ingredients they would choose to put in their most punctuation
disgusting sandwich. [T] transcription
This retelling follows the Once upen a time there was a badger who always was
sequence of the onginal X
narrative closaly, hungry, because he worked day and night picking up
e e rubbish in the active, adventurous park.
It draws on aspects of the
grammar and vocabulary One early morning a boy came into the park with a ham
of the original, including ,
using repetaion sandwich. The starving, tremendously hungry badger
up the mw?nuzﬂﬁ. gazed at the sandwich. Badger imagined how it would
m‘ “'“"WN&""" . taste in his mouth,
vocabula(y shows the
m”g fonchrsd: | “Mmm.” he thought, “This is what | call an outstanding
for ideas sandwich." A boy came near the sandpit to take a big,
B:,,: w" w.: o ‘,;"’;‘;,.,,, humungous bite. There was a girl nearby on a & e
ety doty shre) and. dark, red slide when, oh no, the girl bumped into the
above all, the g
ingly unappes boy and his delicous scrumptios sandwich fell in the
sandwich are described sandpit!! *Oh we can't eat it now," muttered the girl, “It's
with expanded noun
phrases, again using the disgusting.” The boy felt sad and so did that black and
device from the original
story white badger.
Present and past tenses
are used consistently and | Jyst then a squirrel gl grabbed the sandwich covered Past tense verts are
, with dalogue in virtually always
the present tense with golden sand. She took it because she didn't mind formed correctly
incorporated nto the axcept in this case
narrative. the sand. The ginger squirrellbrangllt up to her tall, where the pupll hes
The pupil uses dark, tree to share with her pesky children. OH, NO!!I formed the past
subordnation and oo- tanse of 'bring
ordination to describe The children couldn't share properly, sooo the sandwich through analogy with
more complex events ‘sing/sang’
concisely, as well as fell in the pond covered with, slimy, green seaweed. (GP]
m’ uw""’ : m’ "'(?,’ “We can't eat it now," muttered the mother, ginger
m"” o | squirrel, “It's disgusting.”
Badger ate up all thc‘
m’.’;“,&’m"'m Suddenly a frog saw the sandwich and Badger leaped
success of this namatve. | 46 the sparkling, clean pond. The slimy, dark, green
:;,:,;:’:n' 'm“ ';.,m - frog fished out the sandwich. He didn't mind the goiden
m:,":;“m sand or the slimy, green seaweed. The bouncy frog
(just under 500 words).
IC]
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The building up of the
expandad noun
phrases mirrors the
dewvice in the original
siory and shows the
pupil drawing on this
awarsnsss highly
effectively, with some
new and diffzrent
wocabulary being
introdwced in 3 similar
fashion to the onginal.
[C]

was about to take a big, humungous bite when a
scooter rushed and just wanbed to get past, so there
were black, sgquish marks on the sandwich.

“COh, wea | can’t eat it now,” muttered the frog, “It's too

disgusting!!ln”

Suddenly a crow saw the sandwich and peeled it off the

light green, delicate grass to give if to her wealthy,

beautiful mum.[When the crow was flying back to the ]

[slil:'.lﬁ.r nest he dropped it into an ants” nest,] because an

electric agroplane scared the daughter's crow.
“Oh, we cant eat it now,” the crow mum muttered, “It's

disgusting!”

Luckily Anyvway there was a fox who grabbed the
sandwich. He didnt mind [lhe golden sand or the slirm,r:]
green seaweead or the black squish, marks or the ]
hundreds of ants.] He got the sandwich se with the lady

fox he liked. The fox was going to fell him how much he
liked her and cared for her, when he dropped aa it info
a pile of tickly feathers that somehow got there. “Oh, we
can’t eat it now,” muttered the lady fiox, *It's disgusting!”
So the lady fox Kicked the sandwich into a flowerbed.
Then she worked through some smelly, dirty bins.

Badger ran to the flowerbed. This time there were some
slugs covering the sandwich with slime and oozy, grey,
bubbles. Badger looked at the sandwich covered in

The pupil shows
axcallant knowladgs
and conirol of werb
tenses across this
lang narrative.
Sentences in the
narration ars
predaminanty m the
past tense; occassonal
shifts to the past
progressive cregts
particular effecis, as
here {the crow was
fiying back), showing
what happened during
the flight. The
dialogu= then
continues in the
present tense.

[GF]

[guh:len zand, =limy, green seaweed, black sguish ]
[ marks, hundreds of ants, tickly feathers and slugs]wﬂh
slime and oozy, grey bubbles. Then Badger ate up all

the gross slugs.

Spelling is maostly comect, including
st common exception words
(because, children, beawliul, past,
grass, cowldnT), most contracied

Handwriting is legible and
winrds are mastly
appropriately spacead,
reflecting the size of the

All sentences ans correcthy
demarcated with capial letters and
full stops. There is some comact
use of exclamation marks for

fiorms (couwldnt, didn¥, can®, K's),
compound words (sandpd.
EESWEST, . komophones
(past through) and the addition of
suffmees | sdhventuros,

letters. Capital letiers are
muostly of the correct size,
crientation and relationship
to one another and to lower-

emphasis in statements (s
disgusfing!). An apostrophe is used
correcily for singulsr possession
{the daughter's crow). as well as for
case letters. Diagonal and plural possession (ants’ nest) — parnt
tremendously, propedy, sparkiing, horzontal strokes are used af the Year 4 programme of study.
beautifi, oozy]. consistently to join leters. [GF)

m [m
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