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 Pupil premium strategy statement – Avanti Park 
School Review 2024 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and outcomes for disadvantaged pupils last academic year.  

School overview 

Detail Data 

Number of pupils in school  524 

Proportion (%) of pupil premium eligible pupils 19% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022 to 2025 

Date this statement was published December 2024 

Date on which it will be reviewed December 2025 

Statement authorised by Carolyn Dickinson 
Principal 

Pupil premium lead Simon Goldsworthy, 
Assistant Principal 

Governor / Trustee lead Michelle Loughry  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £140,510 

Pupil premium (and recovery premium) funding carried 
forward from previous years  

NA 

Total budget for this academic year 

 

£140,510 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Avanti Park School, our vision is to help pupils, regardless of their socio-economic 
circumstances, become well-rounded human-beings through intellectual, moral and 
spiritual growth, and so make the world a better place. 

 

Our aim is to use the pupil premium funding to counter disadvantage and ensure 
greater equity through:  

• Ensuring excellent teaching for all pupils  

• Providing targeted academic support  

• Using wider strategies including work with parents and carers   

Ensuring excellent teaching for all pupils 

At Avanti Park School, we believe that all learners are entitled to an education that 

equips them with the knowledge, skills and values they need and teaches them how 

they can contribute to a future they want to live in.  

Quality first teaching is vital in achieving this and in diminishing the gap between 

disadvantaged and non-disadvantaged pupils. We are committed to raising the 

standard of teaching and learning through an evidence-based approach; all teaching 

staff receive extensive continuous professional development.  

Providing targeted academic support 

For some children, quality first teaching may not be enough and there is a need for 

additional targeted academic support.  Class teachers use assessment to track and 

monitor the progress of pupils and hold termly pupil progress meetings with a member 

of the senior leadership team to discuss strategies and early intervention requirements 

to address any gaps in learning.   

Using wider strategies including work with parents and carers   

In addition to academic support, we use a range of wider strategies to contribute to 

success in school including:  

- Effective lines of communication between home and school  

- A focus on improving attendance and punctuality  

- Support for wellbeing and mental-health  

- Workshops for parents  

- Curriculum enrichment opportunities  
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- Support with the cost of school supplies including uniform  

Our approach is responsive to robust data analysis and not driven by assumptions.  A 

combination of the approaches outlined above will complement one another to help all 

pupils excel.  

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Gaps in reading – internal and external assessments indicate that the 
disadvantaged pupils have greater difficulties in acquiring phonic 
knowledge than their peers.  

It is also evident that there are gaps in comprehension, especially 
knowledge of vocabulary, which negatively impacts their development as 
readers.  

In Reception, 100% of pupil premium eligible children achieved age-
related expectations (ARE) in literacy (comprehension), whereas 92.8% 
of non-pupil premium eligible children met ARE.   

In KS1, 75% of pupil premium (PP) eligible children met ARE at the end 
of KS1 in 2022, whereas 87% of non-pupil premium eligible children met 
ARE.  

100% of pupil premium (PP) eligible children in year 1 passed the 
phonics screening check last academic year (2023-2024), outperforming 
non-PP eligible children of whom 94.5% passed the phonics screening 
check. 

In KS2, 64% of PP eligible children met ARE whereas, 79% of non-PP 
eligible met ARE.  

2 Gaps in writing – writing attainment in disadvantaged pupils is below 
that of non-disadvantaged.  

In KS1, 25% of PP eligible children met ARE whereas 74% of non-PP 
children met ARE.  

In KS2, 63% of PP eligible children achieved ARE, whereas 83% of 
non-PP met ARE.  

3 Gaps in maths – maths attainment for disadvantaged children track 
below their non-disadvantaged peers across most key stages. 

In Reception, 100% of the disadvantaged pupils met the expected 
standard in number whereas, 87.93% met the standard in non-
disadvantaged in 2024.   

In KS1, 63% of PP eligible met ARE whereas, 83% of non-PP met ARE.  
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In KS2 50% of PP eligible met ARE whereas, 60% of non-PP met ARE.  

4 

 

 

Wellbeing and emotional needs – our observations, including 
conversations with families, have identified wellbeing and emotional 
issues for many pupils. This has resulted in knowledge gaps leading to 
pupils falling further behind. Teacher referrals for support remain 
relatively high; 65% of our pupils receiving additional support for social 
and emotional needs and small group interventions are pupil premium 
eligible.  

5  Enrichment opportunities – A large proportion of our PP eligible 
families want to access extra-curricular activities but require some 
support to be able to do this.  

6 Attendance concerns - our attendance data over the last year 
(September 2023 to August 2024) indicates that attendance among 
disadvantaged pupils is 5.8% lower than for non-disadvantaged pupils.  

Persistent absence among disadvantaged pupils is 21.9% higher than 
for non-disadvantaged pupils: 36.1% of disadvantaged pupils have been 
‘persistently absent’ last academic year, compared to 14.2% of their 
peers.  

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 

7 Financial issues – our relationships with families reveal the hardships 
that some are placed under - unable to purchase new, correctly fitting 
uniforms which is affecting attendance and therefore attainment.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading 
attainment among 
disadvantaged pupils.  

KS2 reading outcomes in 2024/25 show that the number of 
disadvantaged pupils without a cognitive SEND need meet 
the expected standard in line with national figures and meet 
the Year 1 phonics check.  

Improved writing 
attainment among 
disadvantaged pupils.  

KS2 writing outcomes in 2024/25 show that the number of 
disadvantaged pupils without a cognitive SEND need meet 
the expected standard is in line with national figures.    

Improved maths 
attainment for 
disadvantaged pupils at 
the end of KS2.  

KS2 maths outcomes in 2024/25 show that the number of 
disadvantaged pupils without a cognitive SEND need meet 
the expected standard is in line with national figures.    

Teaching across all 
subjects is consistently 

Learning walks and book monitoring show that teaching 
and learning is effective 100% of the time.  
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good or better for all 
children.  

Continuous professional development is focused on raising 
the standards of teaching and learning for all children.  

Pupil premium eligible 
children are supported 
through interventions in 
core subjects. 

Pupil progress meetings will show that PP eligible children 
make accelerated progress on the identified gaps following 
intervention.   

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils in 
order for them to 
access the curriculum.  

Sustained high levels of wellbeing by 2024/25 
demonstrated by: 

• qualitative data from student voice, student and parent 
surveys, teacher observations and intervention data.  

• a significant increase in participation in enrichment 
activities, such as music lessons, particularly among 
disadvantaged pupils  

• All disadvantaged children will attend a residential trip to 
widen their knowledge and experiences in line with their 
peers    

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

 

 

Sustained high attendance by 2025 demonstrated by: 

• the overall unauthorised absence rate for all pupils 
being no more than 5% and the attendance gap 
between disadvantaged pupils and their non-
disadvantaged peers being reduced so that they are the 
same.  

• the percentage of all pupils who are persistently absent 
being below 12% and the figure among disadvantaged 
pupils being no more than 2% higher than their peers. 

  

Activity in this academic year – 2024- 2025  

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £109,000 

• Intervention teacher 

• Additional SEN TA  

• Teacher toolkit CPD  

• Phonics training  

• Zones of regulation training 

• Team Teach Training 
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional Class TA and 
additional SEND TA  

Additional class TA staffing will be used 
to provide enhanced support for 
students in class, small groups or 1:1. 
This is supporting the enhanced impact 
of the delivery of the curriculum for 
these students through targeted, high-
quality feedback. 

 

Additional SEND TA staffing will 
support those that are disadvantaged 
with 1:1 and small group SEMH 
interventions including ELSA and 
Talkabout.  

1,2,3 

Intervention teacher to work 
with small groups based on 
gaps analysis of summative 
data.  

 

 

Additional teacher employed to work 
with children identified as needing to 
‘catch up’.   

 

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/small-group-tuition  

1,2,3 

CPD that improves the 
overall effectiveness of all 
teachers, in line with the 
habits within the Avanti 
Teaching Toolkit 

 

Release time for teacher 
educators to plan and deliver 
quality CPD.  

 

Teacher Educators to deliver high 
quality CPD 

 

https://www.avanti-
institute.org/_files/ugd/fc3365_7ca83df4
24334e2a9194fdd8f69f32e0.pdf 

 

Great Teaching Toolkit:  

https://assets.website-
files.com/5ee28729f7b4a5fa99bef2b3/
5ee9f507021911ae35ac6c4d_EBE_GT
T_EVIDENCE%20REVIEW_DIGITAL.p
df?utm_referrer=https%3A%2F%2Fww
w.greatteaching.com%2F   

1 

Writing: developing teacher 
pedagogy to raise 
attainment in writing with a 
focus on KS1 

Release time for teacher 
educators to moderate and 
coach individual year groups 
with a focus on 
disadvantaged children.  

Delivered effectively our writing 
curriculum should enable robust 
progression for every pupil.  

 

Small group coaching and feedback, 
enables the coaching to focus 
exclusively on a small number of year 
groups to ensure effective progress for 
those learners in KS1. 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.avanti-institute.org/_files/ugd/fc3365_7ca83df424334e2a9194fdd8f69f32e0.pdf
https://www.avanti-institute.org/_files/ugd/fc3365_7ca83df424334e2a9194fdd8f69f32e0.pdf
https://www.avanti-institute.org/_files/ugd/fc3365_7ca83df424334e2a9194fdd8f69f32e0.pdf
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
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Whole School Phonics 
Training 

Almost all children who receive high-
quality phonics teaching will learn the 
skills they need to tackle new words. 
They can then go on to read any kind of 
text fluently and confidently, and access 
the curriculum fully.  

 

Training teachers and teaching 
assistants to deliver high-quality 
phonics lessons will improve outcomes 
across all subjects. 

 

https://tinyurl.com/mr3t62kd 

 

1 

Team Teach training Team Teach Training will build 
individual confidence and expertise so 
everyone knows how to support 
behaviour appropriately and 
consistently. This will create strong, 
positive relationships between staff and 
the individuals they support. 

4, 6 

Zones of Regulation Training 

 

Improving children’s ability to 
understand their emotions and self-
regulate in a healthy manner helps 
support better self-care and behaviour. 
It could also make them feel more 
confident and/or comfortable within 
school and therefore reduce absence. 

 

https://tinyurl.com/3tykm7rf 
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £16,510 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Delivery of small group 
interventions by the 
Teaching Assistant 
based on gaps analysis 
from diagnostic 
assessments   

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

1,2,3 

https://tinyurl.com/mr3t62kd
https://tinyurl.com/3tykm7rf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Interventions on 
sentence structures 
(CUSP), early reading, 
spelling and phonics 
(Nessy), dyslexia gold, 
and maths fluency 
(White Rose, Times 
Table Rockstars). 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

EEF Teaching and Learning toolkit 
effectiveness  

 

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit  

Engaging with the 
National Tutoring 
Programme (Lightning 
Squad) to provide 
school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 
those who are high 
attainers. 

As above.  1 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £15,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of knowledge organisers 
and knowledge notes for most 
subjects.  

 

£4000 per year  

 

EEF tiered model and menu of 
choices: 

development of a curriculum 
which responds to the needs of 
all pupils.   

1,2  

Delivery of social and emotional 
skills programmes including through 
emotional literacy support assistants 
(ELSAs), Talkabout and Forest 
School. 

There is extensive evidence 
associating childhood social 
and emotional skills with 
improved outcomes at school 
and in later life (e.g., improved 
academic performance, 
attitudes, behaviour and 
relationships with peers): 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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EEF_Social_and_Emotional_L
earning.pdf(educationendowme
ntfoundation.org.uk) 

1:1 support from Pupil Premium 
Champions for disadvantaged pupils 
with the highest need.  

Relationships are drivers of 
human development.  

 

https://www.tandfonline.com/do
i/full/10.1080/10888691.2017.1
398650  

 

https://hechingerreport.org/two-
studies-point-to-the-power-of-
teacher-student-relationships-
to-boost-learning/ 

4,6  

Contributing towards music lessons 
and after-school extracurricular 
activities.  

Providing a breakfast club and 
lunchtime club for those most in 
need.   

Contributing towards uniform 
expenses.  

Full cost of residential school trips 
paid for year 5 – year 8 pupils; every 
child to have the opportunity to 
attend a residential by the time they 
leave school  

EEF tiered model and menu of 
choices.  

6, 7 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

This will involve training and release 
time for staff to develop and 
implement new procedures and 
appointing attendance/support 
officers to improve attendance.  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

6 

Contingency fund for acute issues. 

 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set 
a small amount of funding aside 
to respond quickly to needs that 
have not yet been identified. 

All 

 

Total budgeted cost: £140,510 

 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.tandfonline.com/doi/full/10.1080/10888691.2017.1398650
https://www.tandfonline.com/doi/full/10.1080/10888691.2017.1398650
https://www.tandfonline.com/doi/full/10.1080/10888691.2017.1398650
https://hechingerreport.org/two-studies-point-to-the-power-of-teacher-student-relationships-to-boost-learning/
https://hechingerreport.org/two-studies-point-to-the-power-of-teacher-student-relationships-to-boost-learning/
https://hechingerreport.org/two-studies-point-to-the-power-of-teacher-student-relationships-to-boost-learning/
https://hechingerreport.org/two-studies-point-to-the-power-of-teacher-student-relationships-to-boost-learning/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the academic performance of our school’s disadvantaged pupils 

during the 2023/24 academic year using key stage 1 and 2 SATs data, phonics check 

results and our internal data.  

Phonics – pupil premium eligible  

60% passed the phonics screening test in 21/22 which increased to 100% in 23/24 

(68% national) 

KS1 results – pupil premium eligible  

Reading: 54% ARE in 22/23 to 75% ARE in 23/24  

Writing: 44% ARE in 22/23 to 25% ARE in 23/24  

Maths: 56% ARE in 22/23 to 63% ARE in 23/24  

KS2 results – pupil premium eligible  

Reading: 56% ARE in 22/23 to 64% at ARE in 23/24  

Maths: 38% ARE in 22/23 to 50% ARE in 23/24.  

Writing: 38% ARE in 22/23 to 71% ARE in 23/24  

There continues to be a gap between the disadvantaged children and non-

disadvantaged children which is reflected in the national picture. However, we have 

seen an impact on the results of all children following the strategies outlined and, 

although there continues to be work to be done in order for our results to be in line with 

national figures, there is an upward trend across the last three years.  

Phonics results have improved significantly: our most recent data shows 100% of PP 

children passing the phonics screening check, outperforming our non PP children. 

Our analysis suggests that the reason that our PP data for RWM continues to be below 

national figures in KS1 is due to lower than expected attainment in writing. Whilst PP 

children performed above national expectations in reading and maths, the teaching and 

moderation of writing within KS1 has not been delivered as effectively as we would 

have liked. This is due to mid-year staffing challenges within the phase. 

In KS2 we continue to track below combined national figures, and this is primarily due 

to a lower than expected performance in maths. Historically, maths results have been 
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the weakest of the core subjects and whilst we have worked hard to close gaps – and 

continued to make year on year improvements – we still track below national figures.  

We have also had significant movement of pupils with only 33.2% of our children 

having started in Reception; over 160 families have joined since September 22 from 

neighbouring schools or elected home education, and we continue to take in-year 

admissions. This year we have had a further 31 in-year admissions. This is due to our 

ever-improving reputation within the community; however, this has meant we have had 

limited time to close gaps and have an impact on some children’s knowledge and 

understanding before their first formal assessments.  

Excellent Teaching  

The investment in improving teaching and learning from the Ambition Institute has had 

a positive impact.  Our data from learning walks show there is consistently good or 

exceptional teaching and learning across the school and leaders now have a shared 

understanding and language around what effective, quality first teaching looks like. 

The early reading lead has had a positive impact on the phonics screening results in 

KS1 with our figures now above national figures and PP children achieving a 100% 

pass rate.  This is promising data and signifies that with robust phonics teaching all 

children have a better chance at success.  

A new resource has been put in place since September 2022 (CUSP Unity Schools) to 

teach the National Curriculum.  This has provided quality, ambitious resources, 

including a rich literature spine, to support the learning of all children.    

Targeted support  

Small group and 1:1 tuition proves to be successful when implemented carefully and 

focussed on the specific gaps of our children.  The senior leadership team work with 

class teachers to ensure that additional adults are used effectively.  Changes in 

support staff, staff absence and over 107 school admissions during 2023/2024 

impacted the effectiveness of some interventions and therefore targeted academic 

support remains a key part of our strategy.  

Wider strategies    

Absence among disadvantaged pupils remained at 4% higher than their peers in 23/24 

and 1% lower than national figures.  

Persistent absence is still higher for disadvantaged children by 16% in 23/24 and 

higher also than national figures by 7.5%.  
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We understand the continued need for strategies to be in place to address 

absenteeism and why raising attendance for all children is still a focus of our current 

plan.  

We plan to address parents’ misconceptions around attendance including how 

important social time and interactions are at this stage of development. We will provide 

accurate information about how their child is attending in comparison to their peers. We 

will meet weekly as SLT to discuss attendance and celebrate those that have shown 

improvements.  

Pupil Premium Champions this year supported disadvantaged children who also have 

lower than 90% attendance. Each child was paired with a member of staff who met 

them each term, building a relationship with them, and providing social and emotional 

support over the year. 

All pupil premium children have been able to attend an overnight residential between 

Year 5 and Year 8 fully funded.  36% of the children attending an overnight stay in 

23/24 were fully funded.  

Attendance at extra-curricular activities (%)  

 2021-2022 2022-2023 2023-2024 

PP eligible  43%  63% 69% 

Non-PP 

eligible  

56% 52% 68% 

 

Offering subsidised club opportunities for PP-eligible children has meant that the 

number of PP-eligible children accessing clubs has increased by 26% since the start of 

this strategy in 21/22.  We will continue to offer and subsidise a range of enrichment 

opportunities for eligible children.  

Behaviour incidences  

51% of all recorded behaviour incidences in 21/22 were by PP eligible children.  

34% of all recorded behaviour incidences in 22/23 were by PP eligible children. 

31% of all recorded behaviour incidences in 23/24 were by PP eligible children. 

This is a reduction and going in the right direction but not at our target of 19%.   

Our analysis means that we have made changes to how we intend to use our budget 

this academic year, as set out in the ‘Activity in This Academic Year’ section above.  
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Externally provided programmes 

Programme Provider 

Lightning Squad  National Tutoring Programme  

White Rose Maths  White Rose Education 

  

The Further Information section below provides more details about our planning, 

implementation, and evaluation processes. 
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Further information (optional) 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy for 2022/2023, we evaluated why activity 

undertaken in previous years had not had the degree of impact that we had expected 

and we commissioned a pupil premium review to get an external perspective. The new 

deputy principal, leading on pupil premium, has attended professional development 

with the advisor for improving outcomes for disadvantaged pupils for the Unity Schools 

Partnership, Marc Rowland, which has enabled us to put in place a more effective 

strategy for the coming years.  

We have used the advice from the review, the work with Marc Rowland and the 

research provided from the EEF to help us to design an implementation strategy which 

will have the most impact on our pupils.  

We will continue to use the EEFs implementation guidance to support us to evaluate 

the approach and adjust our plan to secure better outcomes for all our pupils.  

 

 

 


